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CHAPTER ONE "
Introduction
The history of Native Americans has been checkered. No more 
so than in the history of their plight for quality education. The 
concept of racial inferiority was an excuse to push Indians from 
land they had always occupied. Native American men, women, and 
children were treated like animals. Europeans classified Indians 
as subhuman, denying them civil and property rights while allowing 
themselves to dream about all the land that was available for the 
taking (Duchene 1988).
Racist policymakers attacked Native American social, religious, 
governmental, and educational structures. With no easy access to 
public schools, Indian children were collected and sent hundreds of 
miles away from their family units to boarding schools. The boarding 
schools approach was one means of "civilizing the savage" reflecting 
the idea that the best way to cause Indian children to lose their 
sense of heritage and change their value system was to remove them 
from the family. In boarding schools, established by the Bureau of 
Indian Affairs (BIA), Indian children found no accommodation for 
either their cultural or language differences. Students were 
schooled harshly in white ways. The fpcus was citizenship education 
 political socialization (O'Brien 1986). Boarding schools were
2-used.— to— Vhite" educate Indians. However, the attempt of 
resocialization and family separation failed to destroy the 
influence of the family and tribal life (Page 1985) .
For years Indian policy was based on an assimilationist 
approach to Indian ethnicity and poverty. Government officials 
hoped conditions would improve as Indians became more integrated 
into the mainstream. As Indians were reduced to the status of 
another minority, it was obvious the strategy had failed because 
the government had not taken into account the diverse ethnicities 
within the Indian nation-states persisting (Szarz 1977, Page 1985, 
Bolt 1987).
Political practices strengthened the assimilationist campaign 
making it more difficult for the Indian to voice to be heard.
After decades of hard work on reservations, missionaries had no 
more found an answer to the "Indian problem" than had Bureau 
personnel. Health, education, and welfare of Native Americans 
gave cause for concern (Bolt 1987).
As the 1970s emerged, Native Americans continued to be
*
distinguished from the majority of immigrant Americans by their 
pride in traditional Indian values and heritage. Supporting this, 
the Wheeler-Howard Act provided the first steps in the Native 
Americans realization of self-determination (Page 1985). Money 
was provided for the purchase of additional land, to facilitate
loans to tribal corporations, finance scholarships for students, 
revoke allotment laws and restrict trust lands as exchange mediums 
for shares in tribal corporations. Constitutions and by-laws adopted 
by a majority of adult members of tribes provided for its self- 
government. The basic purpose of self-determination legislation 
plaeed the responsibility of governmental and educational design 
directly in the hands of Indian people. The Self-Determination and 
Education Assistance Act of 1986 provided for:
. . . Indian participation in . . . education of the
Indian people . . .  to encourage the development of 
human resources of Indian people to establish a program 
of assistance to upgrade Indian education . . .  to control 
their own educational activities (Foreman 1987, pp. 1-2).
Even with legislation such as the Educational Assistance Act,
Native American leaders still had to deal with the serious problem 
of low educational levels.
Educators devoted energies to increasing school enrollments.
By 1963, a little over ninety percent were registered and as 
attendance increased Johnson-0'Malley (JOM) funds were supplemented 
by Impact Aid funds (Ellis 1987, Duchene 1988). Education 
progressed from mission and BIA days of boarding schools to the 
growth of self-determination with most Indian children in public 
schools.
The major goal of American education throughout history has 
been to shape learners to fill particular needs in society and fit 
them into patterns preconceived by others (Foreman 1987). Indian 
students have not done well. Along with a language barrier, they
have been caught in educational struggles high dropbut rates,
poor grades, poor attendance, drug and alcohol use. Indian students 
feel despair, discouragement, alienation, disillusionment,
frustration, rejection and estrangement all elements of a negative
view of self which contributed and compounded their educational 
problems (Lin 1987, Foreman 1987). Growing up Indian entailed 
learning about historical atrocities committed by whites against 
Indians as well as personally experiencing white prejudice and 
discrimination. Alienation and disillusionment permeates the 
entire Indian student body (Lin 1985, Locust 1988).
Role of Parents
Because more families are breaking up more than ever before, the 
family may seem more dispensable than it was in the past. The 
contrary is probably true. Until another institution can provide 
a role for children, the family continues to be indispensable.
Parents continue to be responsible for the personal protection of 
their children. When the house is filled with love, caring, and 
kindness, evil, cannot find a "weakness by which to enter" (Locust 
1988). Children need love, support, and warm, human involvement.
Early socialization, teaching a child to be comfortable with himself 
and others, is the best experience parents can provide. Support 
helps the child to be successful and secure in his role as a human 
being, and the support must continue even when the child chooses a 
goal of which the parents do not approve. The parent who stays 
involved, lets the child decide his own actions, helps him make a 
plan based on his own decision. For the child to succeed, parents 
must not reduce their support. A child accepts his parents 
obligations if they are discussed with him and if time is set 
aside for him (Glasser 1975) .
Although parents care about their children’s education, many 
school programs are limited by meager parent involvement, apathy, 
and family financial problems associated with poverty, prejudice, 
and discrimination. Poor health, low paying jobs, low levels of 
education and high unemployment all contribute to the seemingly 
endless state of poverty. Resignation dominates their lives while 
socio-economic ills overwhelm them (DeBlois 1986). Thus Indians 
are one of the most disadvantaged minority groups in the United 
States (Page 1985).
Commonly, a child who lacks parental involvement slips in 
school. Public schools have witnessed a seventy percent dropout 
rate of Indian students. Students move frequently from one 
schooi to another after facing expulsion or hoping for a more
compatable academic placement. Parent dissatisfaction with the 
school also contributes to student movement. The Indian dropout 
rate in public schools is much higher as very few students reenter 
school, fulfill graduation requirements and get a diploma (LaFarge 
1960). Dropouts possess low self-esteem, high levels of absenteeism 
along with a lack of participation in school activities furthering 
the feeling of alienation (DeBlois 1986). However, some parents 
send their children to school with optimistic visions and the 
anticipation that school will help them shape their vision for the 
future. Students and their parents place a trust in their school 
believing it will put their children on a path to upward mobility. 
Students and parents further believe that if they attend class, 
do homework, respect their teachers, a positive future will be 
assured (Gansneder and Frymeir 1989). If children do not succeed 
early, parents must continue their support in the hope that their 
children will eventually find a goal that will reinforce their 
role. The child, without goals at home and without a role at 
school, becomes frustrated and accepts failure early. Parents 
have the difficult job of helping their child be strong enough 
to succeed, both at home and at school (Glasser 1975).
Parents of the successful child tend to examine and question 
school programs and bring the school and home closer together, 
thereby, improving instruction. The homes of high achievers tend
to be characterized by strong, warm relationships and good 
communication between parents and their children. Mothers use 
good verbal stimulation with their children as well as using 
praise for their small accomplishments. They tend to be attentive; 
responding to questions and requests for help along with sharing 
ideas, recreation, and confidences with their children (Barth 1980).
Student achievers accept their parents standards within a 
democratic atmosphere. Mothers are loving but not necessarily 
over-protective or demanding while fathers are respected, effective 
and seen as the "instrumental leader" within the home environment 
(Gilmore 1980).
In several instances, parents shifted from indirect to a more 
direct involvement in schools. They make what is taught more 
congruent with their values and belief systems. On the other 
hand, the lack of knowledge about Indian belief systems on the 
part of public educational institutions has led to considerable 
discriminatory treatment of Indian students. Increasingly parents 
of Indian students demand educators understand and respect their 
belief systems before they can begin to improve educational 
experiences for their'children. Family relationships are more 
turbulent for Indian girls than Indian boys. They feel less attached 
to their father and are less likely to share their feelings.
Indian girls accept violence as a solution to their problems and
are more mistreated than male Indians (Lin 1987).
Attitudes manifested in the United States educational system 
were not designed to honor diverse racial and cultural groups.
Very few public or Bureau schools respect Indian traditions and 
belief systems. To change the situation in schools, teachers and 
administrators must create a system more compatable to Indian 
culture and student achievement. School personnel must begin to 
understand that belief systems among Indian people are sacred and 
the school must not separate the sacred from secular aspects of 
life (Locust 1988).
The purpose of this study is to assess the relationship between 
parent involvement and student success in school. The Sioux tribe 
reside on the Pine Ridge Reservation in South Dakota and are 
undergoing many transitions. While they are governed by a tribal 
council, in school, parental involvement is limited. The question 
of this study is does this involvement make a difference in 
student outcomes?
Statement of the Problem
Is there a significant correlation between the level of parent 
involvement and their sons and daughters level of participation 
and the grade point average of Native American students who attend 
Bennett County High School in Martin, South Dakota?
Subproblem One. Is there a significant correlation between
_the level_of parent/guardian involvement and the grade point average 
of their son or daughter who attends Bennett County High School?
Subproblem Two. Is there a significant correlation between 
the level of parent/guardian involvement and the level of participation 
of their son or daughter who attends Bennett County High School?
Subproblem Three. Is there a significant correlation between 
the level of participation and the grade point average of students 
at Bennett County High School?
Statement of the Hypothesis
There is no significant correlation between the level of 
parent involvement and their students level of participation and 
the grade point average of Native American students who attend 
Bennett County High School.
Subhypothesis One. There is not significant correlation 
between the level of parent/guardian involvement and the grade 
point average of their son or daughter who attends Bennett County 
High School*
Subhypothesis Two. There is no significant correlation 
between the level of parent/guardian involvement and the level of 
participation of their son or daughter who attends Bennett 
County High School.
Subhypothesis Three. There is no significant correlation 
between the level of participation and the grade point average
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of students at Bennett County High School.
Methodology
The relationship of parent involvement and Native American 
students’ success at Bennett County High School needed to be 
determined. There was a reliance on the relationships which had 
developed in the community and the school. Specifically information 
was obtained by:
1. seeking the help of Bennett County High School 
personnel to compile a list of Native American 
students in the junior and senior classes.
2. thirty four students were selected; twenty seven 
agreed to participate but only twenty were interviewed 
or submitted a questionnaire.
3. interviewing the students and their parents/guardians 
to assess the kinds and amount of involvement in 
activities.
4. assessing the student and parent/guardian data 
collected to see the different kinds and amount of 
parent involvement and their relationship to student 
success.
Using a questionnaire, there was a survey of Native American students 
and their parents/guardians concerning:
1. home environment
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2. parents/guardians involvement in early childhood 
training
3. attitudes toward school and teachers and,
4. student involvement in activities.
Compiling data from both students and parents/guardians determined 
the different amounts and kinds of parent/guardian involvement 
and their relationship to the success of students at Bennett 
County High School.
Assumptions
The questionnaires used for students and parents/guardians 
were not validated. Using widely accepted at-risk factors, the 
researcher structured questions in the surveys around those factors. 
The primary survey questions using accepted at-risk factors centered 
around single parents, education levels of parents, employment, 
substance abuse and the value parents placed on education. Based
on this knowledge of at risk, questions were valid.
Limitations
Indian people, by virtue of their culture, are reluctant to 
provide information about their families. Students are reluctant 
also, to disucss their parents and their home environment. It is 
difficult for a white women to gain information from Indian parents 
without the aid of a Native American liason person.
The sample size (twenty), while a majority in the junior and
12
senior classes in this school is not a representative sample of 
all Native Americans.
Definition of Terms
Acculturation: socio-cultural systems acting upon each other
as stimuli for change.
Assimilation: to be absorbed into the dominate culture.
Culture: shared designs of living and patterns of behavior.
Indian: persons of one-sixteenth or more Indian blood or
persons of Indian descent who are members of recognized tribes 
subject to federal jurisdiction.
Indian nations: distnct political communities having
territorial boundaries and having the right to all the lands 
within their boundaries.
Native American: a twentieth century term preferred by
Indian males to describe their ethnicity.
Self-determination: providing for Indian participation in
education; full participation of Indian tribes in programs and 
services by the Government and to encourage the development of 
human resources of Indian people.
Termination: end of trust relationships and government
recognition of tribes as distinct legal entities. Indian policy 
from World War II through the Kennedy Administration.
CHAPTER TWO 
Review of the Literature
With the signing of the Treaty of Paris in 1783, the 
Continental Congress inherited more than the thirteen colonies.
They, also, inherited the "Indian problem" a claim to
jurisdiction over Indian affairs and a responsibility for 
protecting Indian rights (Hagan 1961).
The adoption of the Indians as "wards of the United States" 
in 1871 confirmed the fact of Federal responsibility and laid 
the duty of Indian education directly upon the Government.
American Indian nations and tribes would no longer be dealt with 
by treaty as independent people but would be placed under the 
guardianship of the United States and be regarded as wards.
"The whole Indian problem is an educational one," stated 
Lewis Meriam whose 1928 report was presented to the Secretary of 
the Interior for review. He called attention to the fact that 
this view had been presented repeatedly in the past (Fischbacher 
1967, p. 32).
Federal policies toward Indians vacillated between separation 
and assimilation. The Government's plan to concentrate the 
Indians on reservations characterized a policy of separation which 
had developed by 1839. When the Dawes Act was passed in 1873
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alloting tribal lands to individuals, Indians were encouraged to  _
assimilate into the general population. However, a return to a 
policy of separation occured in the 1930s when politicans 
encouraged the development of the values of Indian culture. Yet 
in the 1950s, the Government continued its vacillation by wanting 
to resolve the Indian problem by disengaging itself from its 
guardianship status and encouraging Indian self-determination. 
Assimilation and Other Policies
As whites rapidly settled and developed western lands, Federal 
legislation enabled Americans to acquire Indian land and resources. 
Assimilationists influenced Congress to make laws that would remold 
the Indian conception of life and make them into white men. When 
Indians adopted the ways of western culture, they would not require 
as much land and the surplus would be available for white 
settlement (Fischbacher 1967).
Indian tribal life was regarded by whites as the basic 
hinderance to their assimilation, hence the individualization of 
property rights and the education of children were seen as the 
first steps toward that assimilation.
During the late seventeen and early eighteen hundreds missionary 
groups ran most Indian schools which were federally funded through 
a tribal annuity program. In some cases missions owned the schools 
and the Bureau paid the teachers while in other cases the
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gov.ernme.nt_ supplied the plan while church boards provided the 
service. Mission school education was committed to erasing the 
Native American religion that reflected the values and cultural 
patterns of Indian life. Educators wanted to create in the minds 
of Indians the moral concept of possessive individualism. "This 
is mine" not "This is yours" was expounded in textbooks, classes, 
and sermons along with the importance of key white man values of 
industriousness, thrift, perserverance, and acquisitiveness (Szarz 
1974).
The general policy of the government in relation to Indian 
education was to teach children to speak, read, and write the 
English language, provide authentic knowledge of geography and 
U.S. history. Boys received instruction in farming along with 
the care of stock and the trades while girls were instructed in 
all branches of housekeeping, butter and cheese making, garment 
making and care of the sick (Bolt 1987).
Along with the more than sixty church related schools, 
boarding schools also existed. One of the better known was the 
Carlisle Indian School founded in 1879. The Carlisle system was 
based on a half day of work and a half day of study with a 
required evening study hour. Carlisle’s success stimulated the 
first extensive federal funding for boarding schools. The Bureau’s 
enrollment report proved to be overly optimistic in light of
16
actual figures released at the close of*the nineteenth century. 
The potential school population was 29,717 however, only 14,222 
were enrolled. The average daily attendance was 10,510 of which 
8,0.20 were in boarding schools and 2,500 in day schools 
(Fischbacher 1967).
Politically, the government ended the independent status of 
Indian tribes, adopted them as wards of the Nation and sought to 
safeguard them on reservations. In keeping with its role as 
guardians, Congress increased its funding for Indian education 
bringing schools more directly under federal control through a 
system of contracts initiated by the Indian office.
Dawes Act and the Meriam Report
The foundation of Federal Indian policy for the next fifty 
years was initiated with the passage of the Dawes Act of 1887. 
Commonly called the Allotment Act, it was widely proclaimed as 
the Emancipation Proclamation of the Red Man and gave the 
President authority to allot parcels of reservation land to 
individual Indians. A radical reorganization of Indian education 
followed the passage of the Dawes Act. In 1888, the position of 
Superintendent of Indian Schools was established by Congress and 
three years later compulsory education of Indian children became 
Jaw, Indians resented enforced school attendance measures and 
the practice of putting children in non~re3crvation boarding
17 >
schools (Szarz 1974).
In preparing Indians for citizenship, schools were to play a 
special role. Students were schooled in white ways. For some, 
instruction went uninterrupted for as long as five years in 
boarding schools before students were allowed to return home.
The popular belief was an Indian child had to be educated in an 
isolated environment in order to make him over in the white man’s 
image (Szarz 1974).
There were many problems associated with residential Indian 
schools. Parents disliked sending their children so far from 
the reservation and disliked recruiters who forcibly removed 
their children from reservation schools. There was a high death 
rate among boarding school students and youth who returned to 
the reservation.
Dropout and retardation rates were reported highest among 
full bloods, in part, due to faulty English and a lack of rapport 
between students and teachers who were apt to judge their silence 
as a sign of stubbornness or deficiency. A greater uniformity in 
content and methods of education was bought at the expense of 
making it less responsive than ever to Indian needs (Bolt 1987).
Boarding schools afforded no opportunity for the development 
of the powers of initiative and self-help which education was 
suppose to inculcate. Indians proved to be ill prepared to compete
18
for jobs even though trade instruction had been part of school 
training. There was widespread illness with little or no medical 
care, dangerous overcrowding and excessive labor. Along with these 
problems came claims of excessive discipline problems and a diet 
equivalent to slow starvation.
The curriculum was ill-suited to student needs with material 
based on two assumptions: uniformity and white cultural values. 
Reformers felt if education was to succeed, routines had to be 
eliminated and tribal differences recognized. This new approach 
was commonly referred to as cross-cultural education (Bolt 1974).
With the publication of the Meriam Report in 1928, the 
government took one more step toward its endless struggle in 
reforming Indian education. The Report suggested it was the duty 
of the Indian Service to provide both youth and their parents with 
the tools necessary to adapt to both the white and Indian worlds. 
Meriam called for more money to be spent on medical personnel, 
teacher salaries, housing, and instruction improvement which 
needed to be more realistically related to job opportunities and 
reservation needs (Meriam 1929).
The Road to Self-Determination
The 1960s and the 1970s proved significant for enhancing 
Indian direction of their own affairs. The period of 
self-determination was also noted for frequent policy changes in
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the overall direction of Indian education. Educators devoted much 
energy to increasing enrollment in public schools. As attendance 
rose, financial assistance came from a number of federal acts: 
Johnson-0'Malley, Impact Aid, the Elementary and Secondary Act 
and Economic Opportunity Act. Funding supported curriculum 
development, kindergarten facilities, teacher aid pay, and in- 
service training for teachers.
The 1960 election of John Kennedy to the presidency marked 
yet another era in Federal Indian relations. The BIA experienced 
better rapport with Indians. The Bureau's image reflected a 
dedicated concern to assist Indian people and improve their 
_ impoverished living conditions. Kennedy pledged to provide jobs, 
improve health conditions, provide technical assistance and college 
scholarship. Participation by Indian advisory bodies such as the 
National Indian Education Association and the coalition of Indian 
Controlled School Boards increased (Fixico 1972).
The Indian Education Act of 1972 was another positive move 
toward Indian self-determination. The Act fostered the 
establishment of Indian controlled schools by allocating funds 
and making Indian participation mandatory in setting up and 
directing programs. Indians served on advisory boards. The 
Bureau was unable to provide adequate programs in special 
education, bilingual teaching or instruction for Indians under
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its control even with funding from the Indian Education Act. As a 
matter of record, public schools have failed at least seventy 
percent of the Indian students enrolled in residential schools 
(Annual Report 1978), a reference to the fact that seventy percent 
of the students in Bureau residential schools are dropouts from 
the public schools. In all probability, however, the dropout 
rates among Indian students in public schools is as great, or 
nearly as great as in BIA/BIA contract schools. The result is a 
very high dropout rate which can escalate as high or higher than 
fifty percent in some schools (Latham 1985).
Bureau successes, as it moves into the 1990s, will depend on 
the preparation of Indian children prior to entering kindergarten. 
Successes are also dependent on the maintence of good health and 
nutrition and on the direct assistance to parents who need to 
play a stronger supporting role in the education of their children. 
The greatest success in influencing students who are at risk of 
dropping out comes when parents are intimately involved in the 
lives of their children. Involving parents is crucial to 
keeping students in school. Parents who encourage their children 
to succeed in school beginning in the early years exert a 
powerful influence over who stays and who leaves. Unfortunately, 
the bond between school and home is characteristically weak for 
potential dropouts. School officials find it hard Lu develop
21
ways to involve parents because a growing number do not speak 
English, cannot read in any language, and lack a formal education. 
Adolescent parents, who are still young and immature when their 
children enter school, are increasing in number. More potential 
dropouts today lack a clear legal guardian (Education Research 
1987) .
Families have failed to prepare their children for school 
and provide little support for them in school; they are poor, 
lack education (seventeen percent of the parents of Indian 
children have no formal education and thirty-three percent have 
an eighth grade or less formal education) and do not teach their 
children what is proper and improper in their dominant culture 
(Cuban 1989).
Some children have mastered their ABC’s and recited nursery
rhymes long before they enter kindergarten. Others most often
those from economically disadvantaged homes are not prepared
for school. These children may not use standard English 
comfortably and may not express themselves well. Research shows 
that students who drop out display academic problems as early as 
the third grade. Superintendents recognize that the earlier
they intervene preferably in the preschool years and with the
involvement of parents the greater the successes. Building
self-confidence and parent support are more attainable goals
22
during the preschool years (Education Research 1987).
Parents who withdraw support when the child displays failure 
early in school further weakens the involvement. If children do 
not succeed early parents must continue their support in the 
hope that their children will eventually find successes that will 
reinforce their self-esteem. Children, without goals at home and 
without a role at school become frustrated and accept failure 
early.
The future economic growth on reservations will depend on 
the education of the next generation in basic knowledge and skills 
necessary to create and manage successful businesses as well as 
to provide a capable and stable work force. Such basic
knowledge and skills including reading, writing, language arts,
/
mathematics, history, and geography are necessary so that Indians 
can fully participate in the best of the Indian and dominant 
culture. The self-esteem of students must be enhanced by the 
formal recognition in school curricula of the importance of 
tribal history and cultural heritage. A trained and responsible 
Indian people will need to accept responsibility for the 
management of their own affairs. However, the contradiction 
between the policy of self-determination and assimilation 
pressures still applied in public schools must be reconciled.
CHAPTER- THREE 
Methodology
The purpose of this study was to determine the correlation 
between the amount and kinds of parent/guardian involvement and 
the level of participation and grade point average of their Native 
American sons and daughters at Bennett County High School. The 
study dealt only with Native American junior and senior students 
and their parents/guardians.
To determine the correlation of activities, grade point
average and parent/guardian involvement, an interview questionnaire
/
was developed (See Appendix A) for each group. Some of the 
information (student names, grade points, tribal affiliation and 
blood degree) was provided by the principal of the high school. 
Selection of the Population
The students used in the study consisted of twenty junior and 
senior Native American students. Although not all of. the Indian
students in the junior and senior classes at Bennett County High
\
School, the twenty did represent a majority. The Indian students 
and their parents/guardians were interviewed between January 9,
1991 and February 18, 1991. The twenty students volunteered to 
participate in the study. The interviews were conducted to assess 
the kinds of involvement in activities and their relationship to 
student success.
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The Instrument
Using a questionnaire, there was a survey of students and 
their parents/guardians (See Appendix A). The survey involved 
questions about home environment, parent involvement in early 
childhood training, kinds of parent/guardian involvement in 
various activities, and student involvement in activities in and 
out of school. The number of activities the student participated 
in, the relationship with parents/guardians and attitudes toward 
their heritage were included on the student questionnaire. The 
original problem of whether parent/guardian involvement 
contributed to Indian student success was addressed by data 
collected from the interview questionnaire and school records. 
Procedures
The administration was asked by the researcher to compile a 
list of Indian students in the junior and senior classes at 
Bennett County High School. The students were asked to voluntarily 
participate. From the original list of thirty four students, 
twenty participated in the interview process or completed the 
questionnaire. The students were interviewed at the high school 
while the parents/guardians were interviewed at various sites: 
the school, their home, in a public meeting place or were contacted 
by telephone.
Student involvement in activities was weighted on a scale
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of one (best) to five (worst) based on the following subjective 
criteria (See Appendix B):
1. length of the season
2. starter or reserve player
3. officer or member of club/class
4. state tournament participant
5. all-conference or all-state selection
6. school athletic record
7. whether activity occured on Saturday more 
often than on a week night
8. academic honors (Honor Roll, Honor Society)
Grade point averages were ranked in order from the highest to 
lowest on a scale of one to twenty, respectively.
Expecting that the involvement potential of the family will 
serve as a role reinforcement for all of them, parents hope to 
build a family that can function successfully within a positive 
setting. Children, like everyone else, need love, support, and 
warm human involvement. With those ideas in mind, positive parent 
responses were weighted on a scale of one (highest) to five 
(lowest) using the following subjective criteria and then ranked 
highest to lowest (See Appendix C):
1. caring, loving, and supportive
2. democratic decision-making
3. parent(s) positive role model(s)
4. fair and understanding
5. education and learning a high priority
6. attend all activities (home/away)
7. family time together
8. help with homework; read to child
9. religious training stressed
10. extended family gatherings; pride in heritage
encouraged
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•We need a society that provides people with a chance to 
succeed, a chance for involvement, and a chance to do something 
worthwhile. Failing children are often antisocial, hostile, and 
difficult to teach. The child without goals at home and without 
a role model at school become frustrated and accept failure early. 
Keeping that in mind, negative parent responses were weighted on 
a scale of one (highest) to five (lowest) based on the following 
subjective criteria and then subtracted from the positive criteria 
before a final ranking was determined (See Appendix C):
1. parents do not live in the same household 
as their children
2. parents are divorced/separated; one-parent 
household
3. autocratic decision-making
4. alcohol or durgs used by one or more 
family members more than once a month 
(includes child)
5. no church affiliation
6. quarrelsome or detached relationship with 
child(ren)
From the data collected, a correlation was computed on student 
activities and grades, family participation and student grades, and 
family involvement and student activities to determine the 
relationship to student success. After compiling this information, 
a variety of tables and figures were made for presentation in 
Chapter Four.
CHAPTER FOUR 
Presentation and Analysis of Data
The purpose of this study was to determine the correlation 
between the amount and kinds of parent/guardian involvement and 
the level of participation and grade point average of their Indian 
sons and daughters at Bennett County High School.* The major 
hypothesis tested was that there is no significant correlation 
between the level of parent involvement and their child's level 
of participation and the grade point average of Native American 
students.
The subhypothesis included the following three statements: 
There is no significant correlation between the level of parent/ 
guardian involvement and the grade point average of their sons/ 
daughters who attend Bennett County High School. There is no 
significant correlation between the level of parent/guardian 
involvement and the level of participation of their sons/daughters 
at Bennett County High School. There is no significant 
correlation between the level of participation and the grade 
point average of students at Bennett County High School.
The data gathering instrument was a set of questions 
organized in one survey for students and another survey for
parents/guardians (See Appendix A). The parent survey involved 
questions concerning home environment, kinds of involvement in
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activities while the student questionnaire included the number of 
activities participated in, parent relationships and attitudes 
toward their heritage.
For this study separate interviews were conducted with twenty 
students and their parents/guardians. If one-on-one Interviews 
could not be scheduled between January 8, 1991 and February 18, 
1991, participants were asked to complete written questionnaires.
Student involvement in activities was weighted based on a 
list of subjective criteria (See Appendix B) then ranked in order 
high to low. Grade point averages were ranked in order from 
highest to lowest. The Bennett County School District computes 
grade point averages on a scale of four (A) to zero (F).
Positive and negative parent responses were weighted using a 
list of subjective criteria. The negative responses were 
subtracted from the positive responses then a final ranking order 
was determined.
The Spearman Rank Order coefficient of correlation measured 
the relationship between the rank order of the members in the 
two activities.
Students grade point averages, shown in column 1 Table I, have 
been ranked high to low. Column 2 shows the activity participation 
rank high to low. Note in column 1, #20 (De) is unranked which 
indicates the student is special education and no grade point
average, is computed by the District. In column 2, seven students 
have the same rank (//17). They do not participate in any 
activities used to determine activity ranking in or out of school 
but they are ranked in column 1 according to their grade point 
average.
Student La ranks //16 in grade point average but //I in activity
participation. The student participated, in football, wrestling, 
Table I
Grade Point Average Ranking Correlated to Student Activity 
Participation Ranking.
GPA ACTIVITY 2
RANK RANK
Je 3.90 1 2 1 1
Ki 3.32 2 9 7 49
Ta 2.92 3 17 14 196
A1 2.60 4 10 6 36
Ni 2.52 5 7 2 4
Ja 2.46 6 8 2 4
Jo 2.42 7 17 10 100
Wa . 2.39 8 6 2 4
MC 2.22 9 4 5 25
MM 2. 17 10 3 7 49
Be 1.85 11 17 6 36
HC 1.83 12 12 0 0
Sh 1.67 13 5 8 64
Ha 1.60 14 17 3 9
Ho 1.52 15 11 4 16
La 1.41 16 1 15 225
To 1.35 17 13 4 16
Cl 1.13 18 17 1 1
Gh 1.12 19 17 2 4
De Unranked 20 17 3 9
tr - 1.6496 r = .3624 P = Not Significant
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track’, FHA, -FFA, rodeo, plays, and was selected all-conference, 
all-state and participated at a state tournament. He was a 
starter in football and participated in the South Dakota All- 
Star football game. Je ranked #1 in GPA and #2 in activities.
Je participated in basketball, volleyball and track. The student 
was on the honor roll and in Honor Society as well as FFA, she 
was a starter in basketball, volleyball, and participated in state 
tournaments in both.
The coefficient r (.3624) indicates a low correlation between 
grade point average and student participation in activities.
Figure 1
Scattergram showing the Relationship Between Grade Point Average 
and Student Activity Participation
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Figure 1 shows graphically the relationship between grades 
and activities. The grades and activities of students have been
plotted against each other: each point represents a pair of
rankings. In the scattergram for example, rank #5 (GPA) is 
plotted against #7 (activities), rank #19 (GPA) against #17 in
activities as is 20 , 18, 14, 11, 7 and 3. Those students represent
no activity participation but different GPAs.
Table II
Student Grade Point Average Ranking as Correlated to Family
Involvement/Participation Rankings
GPA FAMILY D D2
RANK RANK
Je 3.90 1 1 0 0
Ki 3.32 2 9 7 49
Ta 2.92 3 12 9 81
A1 2.60 4 18 14 196
Ni 2.52 5 7 2 4
Ja 2.46 6 8 2 4
Jo 2.42 7 15 8 64
Wa 2.39 8 3 5 25
MC 2.22 9 5 4 16
MM 2.17 10 2 8 64
Be 1.85 11 11 0 0
HC 1.83 12 13 1 1
Sh 1.67 13 14 1 1
Ha 1.60 14 16 2 4
Ho 1.52 15 4 11 121
La 1.41 16 3 13 169
To 1.35 17 10 7 49
Cl 1.13 18 17 1 1
Ch 1.12 19 17 2 4
De Unrank 20 6 14 196
tr = .91717 r = .2113 P = Not Significant
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— Grade— p o i n t average rank shown in column 1, Table II have been 
ranked in order high to low. Column 1 shows the family involvement 
or participation rank. Unranked in column 1 indicates a special 
education student. Note in column 2 (Family Rank) that four
numbers are the same #3 and #17. These students are from the same
families. Je, who ranked high in activity participation and grade 
point average, ranked high in family involvement as well. The 
student indicated in the interview strong views concerning family.
Je spoke of parents who supported and followed her participation 
in activities. Education was a top priority in the household with 
both parents college graduates. There was mutual love, respect, and 
caring in the family with the parents, also, maintaining close 
ties to the school on behalf of their child.
MM, although having divorced parents, kept close ties with both. 
The parents were very supportive of the child, in and out of school. 
The parents were actively involved in the life of their child. They 
attended all events the child was involved in plus they, kept lines 
of communication open. MM stated in the interview his respect, 
trust, love and caring for both parents.
The coefficient r (.2113) indicates a low correlation 
between student grades and family involvement. Figure 2 shows a 
lack of relationship between grade point average and family 
involvement. The twenty student GPA ranks have been plotted
33
against family involvement with each point representing a pair of 
rankings. In the scattergram, for example, #9 on the family rank 
is plotted against #2 on the GPA rank, #6 in family rank against 
#20 in GPA rank and so on. The trend is a random scatter which 
is indicative of a low correlation.
Figure 2
Relationship between Grade Point Average and Family Involvement/ 
Participation
20 De
Cl ChTo
La
Ho
S h /  
/  Ha 
HC12
10 MM
MC
Wa
Jo
Ja
Ni
A1
Ta
Ki
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20
FAMILY PARTICIPATION
Table III, column 1 shows the activity ranking while column 2 
indicates the family participation ranking. Seven activities are
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ranked at seventeen. These students participated in no activities 
used in the research. Note, also, that four students are ranked
the same two at #3 and two at #17— -because they are siblings
from two different families. The coefficient of .6943 indicates 
a strong positive correlation between student participation in 
activities and the level of family involvement. A tr of 4.0929 
indicates that this is significant at the .001 level which also 
demonstrates the strength of the positive correlation.
Table III
Student Activity Ranking as Correlated with Family Involvement/ 
Participation
ACTIVITY RANK FAMILY RANK D D2
Je 2 1 1 1
Ki 9 9 0 0
Ta 17 12 5 25
A1 10 18 8 64
Ni 7 7 0 0
Ja 8 8 0 0
Jo 17 15 2 4
Wa 6 3 3 9
MC 4 5 1 1
MM 3 2 1 1
Be 17 11 6 36
HC 12 13 1 1
Sh 5 14 9 81
Ha 17 16 1 1
Ho 11 4 7 49
La 1 3 2 4
To 13 10 3 9
Cl 17 17 0 0
Ch 17 17 0 0
De 17 6 11 121
tr = 4. 0929 r = .6943 P 001
Significant
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Figure 3
Scattergram Showing the Relationship Between Student Activities 
and Parent Involvement/Participation
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Figure 3 shows a case of linear relationship. The rankings 
of the students and parents have been plotted against each other: 
each square represents a pair of rankings. In the scattergram, 
for example, family rank #10 is plotted against activity rank #13, 
family rank #3 is plotted against activity rank #1 and #6 and 
family rank #17 is plotted against activity rank #17.
To understand fully why the conclusions were reached in 
Tables I, II, and III, a t-test of critical ratio was computed to
36
determine the levels of signifance. In Table I, a t-test was 
conducted and no significant correlation between the level of 
parent involvement and student "grade point average was found.
In Table II, a t-test was conducted and no significant correlation 
was found between the level of student involvement and the 
level of their participation. These two hypothesis were accepted. 
In Table III, a t-test was conducted and a highly significant 
correlation was found between the level of parent participation 
and the level of student participation. The hypothesis in this 
case was rejected.
CHAPTER FIVE 
Conclusions, Summary and Recommendations 
Restatement of the Problem
The purpose of this study was to determine the correlation 
between the amount and kinds of parent involvement and the level 
of participation and grade point average of their Native 
American sons/daughters at Bennett County High School. The 
major hypothesis tested was that there is no significant 
correlation between the level of parent involvement and their 
Indian sons and daughters level of participation and grade 
point average.
The subhypothesis included the following three statements: 
There is no significant correlation between the level of 
participation and the grade point average of Indian students 
at Bennett County High School. There is no significant 
correlation between parent involvement and the grade point 
average of their sons/daughters who attend Bennett County 
High School. There is no significant correlation between the 
involvement of parents and participation of their Indian sons/ 
daughters at Bennett County High School.
Description of the Procedures Used
The data gathering instrument consisted of questions
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organized in one survey for students and another survey for 
parents/guardians. The parent survey included questions 
the home environment, personal data (marital status, educational 
levels, occupations, etc.) (See Appendix D) and kinds of 
involvement/participation. The student questionnaire included 
the number of activities participated in, parent relationships, 
and attitudes toward their Indian heritage. Grade point averages 
were supplied by the Bennett County School District.
For this study, separate interviews were conducted with 
twenty students and their parent/guardian. If a one-on-one 
interview could not be scheduled, participants completed written 
surveys.
Student involvement in activities was weighted subjectively 
based on a list of criteria then ranked high to low. Grade point 
averages were ranked in order from high to low using a total of 
twenty. Positive and negative parent responses were weighted 
subjectively using a list of criteria.’ The negative responses 
were subtracted from the positive responses then a fianl ranking 
order was determined.
The results of this study reveal that there is no significant 
correlation between grade point average and student participation. 
Thirty five percent of the students in the study did not
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participate in any activities; grade point averages appear in the 
lower half for five of these students. Not one of these five 
students hold jobs after school or in the evenings, either.
The results of this study reveal lhal there is no significant 
correlation between student grades and the amount of family 
involvement with the child. Ninety percent of the students in 
the study indicated (See Appendix E) parents would try to help 
them with school work if asked but did not require a set study 
time. Parents indicated that while good grades were important; 
graduation was more important. Fifty five percent of the parents 
said they attended at least one teacher conference a year while 
only fifteen percent made more frequent contact with school 
officials concerning their child's grade or behavior.
The results of this study reveal that there is a highly 
significant correlation between student participation in activities 
and parent involvement. Of the top fifty percent listed in 
family rank, four live in households with both parents, three 
live in single parent households and three live in households 
with a stepparent. Whatever the marital status of the parents, 
they are actively involved in their child’s lives whether it 
be home, school, or church. They attend teacher conferences, 
home and away activities (week nights and weekends); they eat at
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least one meal a day together, take vacations or see relatives 
as a family, and have open lines of communication with each 
other. Parent and child expressed a strong sense of mutual 
trust and respect which appeared to be lacking in the lower 
family rankings. Both groups indicated behavioral guidelines 
were present in the home. Decisions affecting the child were 
discussed with him/her but it was understood the parents had 
the final say. Parents and students both indicated that education 
was a top priority. Students with the top family rankings said 
they were read to as children and books were always present in 
the home. These students also had strong ties to the church 
and attended church youth group regularly.
The students with low family rankings related that their 
parents rarely, if ever, attended teacher conferences. Only one 
of the bottom five has two parents in the household and that is 
a stepparent.
Recommendations
There is evidence from this study that there is no significant 
correlation between the amount of student participation in 
activities and how good students do academically, their GPA. 
Students that participate in no activities would, logically have 
more time to study and the grade point average would be higher.
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There is no indication from this study that that is true.
Further research needs to be done with Indian parents to 
determine more specifically their attitude toward high grades 
versus just minimum grades needed for graduation.
Another area of research that could be done is to determine 
whether eligibility rules (passing courses in order to participate) 
prompts or deters Indian students from participating in activities 
or whether just the fact that Indian students feel uncomfortable 
participating with white students. There is evidence from this 
study that Indian students who live away from federal housing and 
look more white than Indian participate more often.
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APPENDIX A
STUDENT QUESTIONNAIRE
47.
First two initials of first names ___________________ _
Grade:   Grade Point A v e r a g e : ______
C h eck the school a c t i v i t i e s  you are involved in:
_________ v o l l e y b a l l ; _________ basketball;
________f o o t b a l l ; __________ track;  wrestling;
________band; ______ FFA; FHA ; ________ plays;
________declam; _________ student c o u n c i l __________class
o f f i c e r ; ________rodeo club;  student manager;
________h o n o r  r o l l ;
Do you belong to a church youth group? ______ yes
______ n o
List some t h i n g s  you and your p arents do t o g e t h e r ?
1- £.  ________
3.___________________________________4._____________________
How are d e c i s i o n s  made in your fami ly?
_____________ F a t h e r  makes the final d e c i s i o n
_____________ M o t h e r  makes the final d e c i s i o n
_____________ G r o u p  decis i o n
C h e c k  the wo rds that d e s c r i b e  your r e l a t i o n s h i p
with your father.
__________ Close __________ Loving  _ Q u a r r e  1 some
__________ Mutual Respect
C h e c k  the words that describe your r e l a t i o n s h i p  
with you r mother.
_________ Cl ose ________ Lovinp  Q u a r r e l s o m e
_________ Mutual Respect
Were you read to as a child? ________yes  no
Did you have books in your home that you re ad or 
we re read to you as you grew u p ? _________ y e s ______ noI
Do yo ur parents a ttend t e a c h e r  c o n f e r e n c e s ?
__________ y e s ________ n o
Do you have time set aside at home when you have to 
study? ________yes_____________ no
Do your parents hel p  with your h o m e w o r k  if you ask? 
_________ y e s ___________ n o
Do you feel you have faced d i s c r i m i n a t i o n  by 
t e a c h e r s / o t h e r  students at B ennett Cou n t y  High 
S c h o o l ? _________ y e s _________ no
Have you ever taken drugs? _________ yes  no
If yes, how often?
If yes, do you feel it has had an effect on 
how you perform in s c h o o l ? _________ yes ________no
Do you use a l c o h o l ? _________ y e s __________ no
If yes, how often?
Have you ever been on the H o n o r  Roll? yes  no
How important is your h e r i t a g e  to you? 
______ s o m e w h a t _______________ not at all
very
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Parent Survey  
Interview Form
Indian B l o o d : __________ F a t h e r __________ M o t h e r
Tr i b e : ____________________________________________ _____
M a r i t a l  Status:  M a r r i e d _______________D i v o r c e d
 P a r t n e r  d e c e a s e d  .
E d u c a t i o n a l  Level:  ;_____F a t h e r
________________■________________M o t her
As your child grew up, did you read to h i m / h e r ?  
____________Yes  ;_____ No
Did you have books in your home as your c h ild grew 
up?
____________Yes   No
Check the following w o r d / w o r d s  that d e s c r i b e  your 
p h i l o s o p h y  in raising your child.
_______  S u p p o r t i v e  __________  Stri ct _________  L o v i n g
_________ Caring   Close
Ho w  are d e c isions made in your home?
________ F a t h e r  makes the d e c i s i o n
  __ M o t h e r  makes the d e c i s i o n
________ Parents talk it over first then d i s c u s s  with
child (group decision)
Ho w  important has Indian h e r i t a g e  and t r a d i t i o n  
been in your home as your ch ild grew up?
 _ __ Very i m p o r t a n t _________ Somewhat important
■ Not important
Do you attend Parent - T e a c h e r  C o n f e r e n c e s ?
Yes No S o m e t i m e s
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Survey (Coiit. )
  __  _ _ I  _______  ^
If yo ur child is having a pro b l e m  in school with a 
teacher, do you talk to the t e a c h e r  on your c h i l d ’ s 
behalf?
________Y e s _________ N o _________ D e p e n d s  on the prob lem
Do you belong to P T A ? ______ Y e s ____________ No
Do you atte nd school events yo ur child p a r t i c i p a t e s  
in?
________Home events only _________ Home and away
If yo ur child is on a s t a t e - b o u n d  team, do you 
at t e n d  the state t o u r n a m e n t ?
______ Yes ______  No
If your child is a wrestler, do you attend all-day  
S a t u r d a y  tou r n a m e n t s ?
Yes ______  No   S o m e t i m e s  when I can.
Do y o u attend banquets (Music, athletic, F F A / F H A ) ?
Yes No Somet i mes
Do you attend all of your c h i l d ’ s school even ts no
ma t t e r what it is?
Yes No
Do you eat toget h e r  as a f a m i 1y ?
Yes when we can No our schedules do
not permit it
Only on weekends
Do you attend family g a t h e r i n g s ?  Yes No
Somet i mes
Do you attend church as a f a m i l y ?  Y e s _________ No
APPEN D I X
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   - - - APPENDIX- B
Subjective Rating of Student Activities
1 = high 5 = low
Ratings were done on activities subjectively 
based on time involved in the activity and 
inconvience to the participant. Although another 
researcher may rate activities differently, this 
researcher relied on her experience as a high 
school principal and personal observation of the 
time involved and the participation of the 
individual in determining the activity ratings.
Criteria
+1 Length of season; Saturday activity
+2 School Record holder; All-State; All-
Conference; State Qualifier; Church Group
+3 Starter in a sport; president of club/class; 
Lead in a play
+4 Reserve in a sport; student manager
+5 Member of a club/board; supporting role in 
play;
Activities and Rating
+1 Basketball; Wrestling; FFA; Honor Roll/Society 
All-Conference; All-State; State Qualifier
+2 Volleyball; Track; Cross Country; Class 
Officer; Plays/Declam
+3 Football; FHA; Church Youth Group; 4-H
+4 Rodeo Club; Student Manager; Band/Choir
+5 Student Council; Swing Choir; Art Club;
Cheerleading
APPEN D I X
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APPENDIX C
Subjective Criteria for Family Involvement
Note: The positive responses (+5 were subtracted
<-) from the negative responses before a final 
ranking order was computed for family involvement.
+1 = High 
-1 = High
Positive
Negative
+5 = Low Positive 
-5 = High Negative
+1 Caring, Loving, Supportive, Fair, Understanding 
Mutual Respect, Attends all activities (home 
and away— week nights and Saturday)
+2 Democratic decision-making, Education/learning 
a top priority
+3 Parents positive role model, stress religious 
training
+4 Family time encouraged (meals together), helps 
with homework, read to child, books in home
+5 Family gatherings, travel, heritage
-5 No church affiliation
-4 Autocratic decision-making
-3 Parents divorced/separated; parent deceased
-2 Alcohol/drug use by family member
-1 Detached relationship with child(ren). Quarrel­
some relationship with child(ren). Parent and 
child do not live in same household, lack of 
communication between child/parent, little or 
no contact with school on behalf of child
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APPENDIX D 
Personal Parent Data
Marital Education Occupation
Status Level
Je Married Both College Engineer
Nurse
Ki Divorced F —  10th 
M - -111 h
Disabled
Tribe
Ta Divorced F--HS
M--HS
Unknown 
Bank Tel1.
A1 F --8th 
M--HS
Deceased
Unemployed
Ni Guardian
M--HS
Unknown
BIA
Ja Married F--HS 
M--HS .
Rancher
Housewife
Jo Divorced F--HS
M--GED
Bookkeeper
Cook
Wa Divorced F--11th 
M —  10th
Janitor 
County Wker
MC F--HS
M--HS
Deceased
Aide
MM Divorced F/M-College Sales/City
Be Divorced SF/M-College M-Counselor
HC Guardian Unknown
Deceased
Sh Divorced SF--College 
M--College
Construct
Law
Ha Divorced Both-HS F-Disable
Ho Married F-HS
M-College
Rancher
Nurse
57
To
Cl
Ch
De
Wa
Marita
Status
Education
Level
Occupation
Divorced Doth Colleys F “Dsceased
M-Nurse
F —  9th Disabled 
M-Deceased
F —  9th Disabled 
M-Deceased
Guardians Both HS Tribe
Housewife
Divorced F—  11th 
N —  10th
Custodian
City
APPENDIX
59
APPENDIX E
Questionnaire Results
Set Study Conferences Attend
Time School Contact Events
Je No Y es Yes
Ki No Y es Yes
Ta No Yes 
Mother only
Yes
A1 No No No
Ni No No Yes
J a No Occasionally for Both
J o No No No
Wa-La No Y es Yes
MC No Y es Yes
MM Yes Yes Yes
Be Yes Yes No
HC No No No
Sh No No Yes
Ha No No No
Ho Y es Yes Y es
To No Yes Yes
Cl No No No
Ch No No No
De Yes Yes No
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Questionnaire Results
Drug/Alcohol 
Usage
Je No/No
Ki ' Yes/Yes
Ta No/Yes
A1 Yes/Yes
Ni No/Sometimes
Ja No/Sometimes
Wa No/No
MC No/Sometimes
MM No/No
Be Yes/Yes
HC Yes/Yes
Sh Yes/Yes
Ha Yes/Yes
Ho No/Sometimes
La No/No
To No/Yes
Cl Yes/Yes
Ch Yes/Yes
De No/No
Importance Live on/
Heritage off Res*
Very On
Very On
No Off
No On
Somewhat Off
No On
Somewhat Off
Very Off
Very Off
Very On
Very On
Somewhat Off
No On
Very On
Somewhat Off
Very Off
Very On
Very On
Very On
^Reservation and federal Indian housing included in 
this area as well as federal trust land which may 
be run as a farm or ranch.
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APPENDIX E 
Questionnaire Results
Child Read To Books in 
Home
Decisions
Je
Ki 
Ta 
A 1
Ni
Ja
Jo
Wa
MC
MM
Be
HC
Sh
Ha
Ho
La
To
Cl
Ch
De
Y es
Yes
Y es 
No
Yes
Y es 
No
Y es 
Yes 
Yes 
Yes 
No
Y es 
No 
Yes
Yes
Yes
No
No
Yes
Yes
Yes
Yes
No
Yes 
Y es 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes
Yes
Yes 
Yes 
Tribal Lit 
Yes
Tribal Material 
Yes
Group 
Parents Final 
Word 
Parents 
Mother 
Child makes 
own decision 
Guardian 
Parents 
Mother 
Group 
Group 
Group 
Group 
Group 
Group 
Stepmother 
Group 
Parents Final 
Word 
Group 
Father Final 
Word 
Group
Father
Father
Parents
